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Dr. Tachine 
Hello everybody good morning, (speaking in Navajo), Hi my name is Amanda Tachine, I 

introduce myself to you all in Navajo, I identified my kinship relationship to the people and to 
the land of which I am from, I currently am an Assistant Professor in the higher education 

program at Arizona State University which is on the lands of the Akimel O'odham and Pee Posh 
peoples. 

 
I'm delighted that you are joining us today on the 5th episode of the ASHE2019 webinars series, 

if you haven't had a chance to check out the episodes thus far, please visit ASHE's website at 
ashe.ws/reimagining webinars and you will see all of the all the episodes that we've had thus 

far and also the transcripts. 
 

So that way you can also read what we've discussed and I want to acknowledge Dana Kanhai 
who's done such remarkable work in putting all of this together she is a Phd student and has 

just been amazing in helping with all of this. Thus far and today, and into the future, so much 
appreciation to her, I hope you are like me in you're getting excited for the 44th Annual ASHE 

conference which will be held in Portland, Oregon from November 13th through the 16th, for 
more information again, visit the website the speaker lineups are up and I am so excited, there 

are many great things in store for us this year and I cannot wait to be there and I hope to see 
many of you there at this conference. 

 
Today we are we are in for a treat and II am really grateful to have this conversation today, 

before we begin I want to take care of some housekeeping details, if you're on Zoom and if 
you'd like, if you are using um and the pieces like if you are using. 

 
Your phone or the computer, if you could please put your phone on mute, just in case there's 

any audio feedback noise and you can do this by either by clicking the mute microphone but at 
the bottom of the Zoom window or click on the mute function of your phone, also if you have 

any questions. 
 

We'll have a portion today to answer the questions and what I ask is if you can use the chat 
button which is located at the bottom of the Zoom window, clicking on it will open a new 

window in which you can type your question to ask a question to the panelists, select all 
panelists in the to drop down box and if you like to direct your question to on panelist in 

particular remember to type that panelist's name before typing your question, Dana Kanhai is 
going to help me with the chat feature questions on there but what I will also be doing is 

because I'm not Zoom today, I will I am using my phone but I am accessible through Twitter so 
if you have a question and you're not on Zoom and you want to use Twitter, you can do so and 

please use the hash tag ASHE2019 so that way I can I can try to grab some questions, do know 
that given the time that we have, we may not be able to answer all the questions in the allotted 

time frame and so we absolutely thank you for your interest and we'll do our best, without 
further ado I'm so excited to share with you the this webinars titled Reimagining Inclusive and 
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Just Disability and Deaf Scholarship, this webinar will bring together disability, autistic and deaf 

studies scholars to discuss ableism within educational research and reimagine access via 
theoretical, methodological and community based choices. 

 
Please give a round of applause for our amazing speakers today who I will ask ask that they 

each introduce themselves. Dr Stapleton, do you mind going first please. 
 

Dr. Stapleton 

 

Absolutely, good morning in my world, my name is Dr Lissa Stapleton, she her and hers, I'm a 
dark brown skin and long black locks, today I'm wearing coral long sleeve shirt, I'm an Assistant 

Professor at California State University in the Deaf Studies department, also a core faculty in 
the educational leadership and policy studies program and I did take a moment to to give honor 

to not only the space that California State University sits but also multiple spaces in which I feel 
like my work also touches and scholars I also work with and so some of the Indigenous 

communities in my area are the Gabrieleno Tongva peoples but also I'd like to honor all of the 
Indigenous deaf scholars both on the mainland and islands such as Melanie McKay-Cody they 

are doing really amazing work in terms of preserving Indigenous Deaf cultures and languages 
that is often overlooked, my work specifically looks at the environment equity and access as 

well as history of Deaf communities with the specific interests and intersections of race gender 
and disability and I'm really happy to be here. 

 
Dr. Peña 
 
Hi everyone [CROSSTALK] (thank you so much). 

 
Dr. Tachine 
 

Go ahead sorry. 

 
Dr. Peña 
 

That's okay, hi I am Edlyn Peña I'm really excited to be on participating in this event with my 
colleagues and my so again Edlyn Peña, my pronouns are she her hers, I'm a Cuban American 

woman with long brown hair and I'm wearing purple and black today, I'm an Associate 
Professor and the Chair of the Educational Leadership doctoral program at Cal Lutheran, and 

I'm also the Co-founder and Director of the Autism and Communication Center which is a 
university center that supports autistic students and institutions to support autistic students in 

college. 
 

I work again at Cal Lutheran and we sit on the ancestral lands of the Chumash people and I 
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want to acknowledge and honor the Chumash community, their elders both past and present 

and as well as future generations. My research interests broadly focus on creating supportive 
and accessible higher education organizations for autistic college students, I am also interested 

in studying and discussing anti ableist research methodologies and lastly I focus on on 
supporting communication access and choice for autistic students who are non-speaking or 

minimally speaking and their inclusion in education, thank you for having me 
 

[BLANK_AUDIO] 

 
Dr. Brown 
 
Awesome and I'm Kirsten Brown, I'm a faculty member in the Education Leadership Program at 

Edgewood College, I have to chin length brown hair, white skin and today I'm wearing black 
plastic glasses, makeup and a black blazer, I use she her hers pronouns and I want to recognize 

that I can do this work because Edgewood supports me and Edgewood occupies the land of our 
local first nation the Ho-Chunk people but I also want to acknowledge that there are an 

additional 11 Indigenous nations in the state of Wisconsin that have shaped our state's history 
and are our local community. 

 
My research focuses on educational systems, neurodiversity and the construction of ability and 

most recently my research has explored how students with disabilities define success, crip time 
in college and how students who use accommodations do or don't necessarily identify as 

disabled. So that's a brief overview thank you and I'm super excited to be here. 
 

[BLANK_AUDIO] [BLANK_AUDIO] 

 
Dr. Tachine 
 

Wonderful, thank you all for your introductions and I wanted to make a note that this the series 
of questions that I'll be asking and the answers, some of the answers are provided on the ASHE 

website on the flyer episode of this episode five, so that's the way in which you can access that 
and follow along if you'd like with the sequence of questions but there's also a great resources 

that's provided on that document, so I just wanted to allow you all to have access to that 
should you want to follow us along in this conversation, we want to begin and I wanted to begin 

to ask you, well what brought you to doing this work, why why are you doing this work? 

 
Dr. Peña 
 
So I'll start with answering the question, I think many of you know or who know me, know that I 

have a son named Diego, my work with disability really began with him, he was born in 2008 he 
was diagnosed with autism in 2010 and I have to admit that back then I knew very little about 
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autism, I had a lot to learn, had to educate myself but Diego really is my greatest teacher and 

from his diagnosis and experience as a parent, I had a lot of questions as a higher education 
scholar, what did this mean for his higher education journey, do students with autism even go 

to college, I mean I was asking very basic questions back then, and I started looking into the 
literature although my original work was focused on equity and diversity in higher education 

based on race and ethnicity, I actually decided because there was so little in higher education 
research, I decided to pivot my research agenda into supporting students with disabilities in 

college, so that's where all of my work is rooted and really starting with my son. 

 
Dr. Brown 
 
This is Kirsten and I'm doing this work because I think it's important for people within the 

disabled communities to have control over their own research, there is a profound amount of 
power in knowledge production and although the academy is only one part of knowledge 

production, ableism makes the academy highly inaccessible to disabled folks. 
 

And in doing this work at least for the moment, I hope to upend a small slice of that ableism 
and I'm dyslexic and I would really like to make the K12 and undergraduate experiences of 

other students better than mine and I'm also doing this work because it's fun, like I feel so 
blessed that my job is to read and think and teach and write and to get to be part of a 

community of brilliant folks and incredibly strong women within my department and within my 
research community. 

 
Dr. Stapleton 
 
This is Lissa and I also have a disability, I have a learning disability and that's very different in 

some ways with the work that I do as a hearing person, I enter the deaf spaces as a person with 
a lot of privilege even though I haven't a learning disability and so for, um the reason I do the 

work is that I deeply believe our liberations are collective, And I think there's a lot of research 
and work around race, around gender, around sexual orientation, class et cetera that's very 

intersection in many ways, Deaf communities and and communities of disabilities are left out of 
that larger conversation the larger research agenda. 

 
And it's a space that I feel like I can both enter consciously as a hearing person, constantly 

aware of my hearing privilege, I mean and work in collaboration with other Deaf scholars and 
particularly holding some doors open that Deaf people can do their own work so, I'm very much 

kind of aligned with Kirsten, that there's just not enough people. 
 

And we need to do better, we need to be better, so my work really focuses on how do we 
educate hearing people, so deaf people don't have to all the time. And again to do that in 

collaboration with community members. 
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Dr. Tachine 
 
Well I'm so thankful for your scholarship, I've been reading a lot of you, all of your work in the 

last few days and actually week and I've been thinking a lot about how much I'm learning and 
how much I, you know, I advocate a lot for Indigenous students but there's all of ways in which 

I'm excluding my own thinking and writing, and you all are helping me to see that, and I do 
value that and I thank you for that and so this this conversation is is a definitely needed a 

conversation because it's been an invisible conversation within higher ed and I'm delighted with 
sharing this today and so it let's begin by unpacking or how do we think about disability in 

higher education because I remember when we were having our conversation in preparation 
for the call there was conversations about this is not of the big category, that there is variance 

and intersectionality and disability and so can you speak to speak to that. 

 
Dr. Stapleton 
 

Yes this is Lissa again, I think it's it's really important to understand disability from an 
intersectional perspective. And so really wanting to parcel out intersectionality versus 

simultaneity and that these are two different frameworks that we have to understand, so really 
looking at intersectionality as having two or more oppressed identities. 

 
And also very much centering issues of race, I think generally disability research has been very 

white centered, what it means to be a deaf person has been very white centered and so re-
centering that, and expanding who we're actually talking about, what communities are really in 

our institutions right now and those are not all white people and so on I think when we center 
whiteness, we we miss out on the larger kind of picture of what's happening around success, 

around the under and over diagnosing of individuals, around how people feel and develop 
around and identity around their disability and or or Deaf identity and so there can be some 

uncertainty, there could be some shame, there can be all types of things that we miss if we only 
center white people's experiences, I think we also miss out on just resources right everyone 

doesn't have the resources or access to the resources and again if we don't start to look at this 
from an intersectional perspective including class, including race, including how sexual 

orientation blends in, like we are missing the complex lives that our students with disabilities 
and Deaf students are having our college campuses and we are missing the mark in how we 

serve them also, and how we work with them and how we help them to be successful, so that's 
kind of my my initial kind of thoughts. 

 
Dr. Brown 

 

Yea, this is Kirsten and I also want to note that collectively that we are 3 people and we don't 
represent the entire disabled community, which is complex and diverse and are rich set of 
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communities, plural and so I recognize that and we recognize actually in answering this 

question that we as a group don't have the capacity to speak to all the variance that occurs 
within disability, you know, for example none of us use a chair, we all see, we all hear, we all 

speak, so going from that I think one way of thinking about disability and higher education that 
we would like to disrupt is disability as a uniform category and if we look at the very limited 

higher education literature on disability, it tends to focus either on one type of disability, so 
visual disability or autism or more commonly the literature treats disability monolithically which 

promotes this idea that all the disabled individuals have the same experience. 
 

And that experience is different from the experiences of non-disabled individuals, so as we look 
to reimagine research, I would like us to consider the amount of variance that occurs within 

disability and particularly how, impairment and co-occurrence can influence experiences that 
disabled students and faculty and staff in college spaces have, you know for example faculty 

attitudes regarding provision of accommodation are much more negative and they're much less 
likely to provide accommodations for students who have mental health disabilities or attention 

disorders, than when the student has an apparent physical or learning disability, Lissa's already 
talked about a little bit about race and so I wanted to kind of build on that discussed social class 

and the costs associated with disability, whether that cost is time or money or both, those are 
going to vary pretty substantially substantially. 

 
Both with disability impairment type, and both race and social class can really influence the 

ability to get diagnosed, the type in time of diagnosis in someone's life course, the k12 
interventions that may have happened, quality of medical treatment or therapy that people 

have access to and also very importantly and to even complicate this further, disabilities are not 
stagnant, particularly for folks with chronic health impairments, they change over the life 

course and they change within environments and so when we're thinking about disability 
research we want to add that level of complexity to it and that also many people with 

disabilities including folks who use accommodations do not necessarily identify as disabled, so I 
think whenever possible it's more appropriate to desegregate or to provide context and there's 

very meaningful differences within this category that we refer to as disability and scholarship. 

 
Dr. Stapleton 
 
You know I think a really good example of what Kirsten is saying is even our title, we have 

disability and we have deaf scholarship right because they're a lot of individuals in a Deaf 
community, there's a range of experiences but I think there's quite a few folks in the Deaf 

community who do not identify as having it disability, very much see themselves as linguistic 
minorities, no different than someone who might speak Spanish and might need and 

interpreter in an English only space or someone who speaks Chinese in English only space and 
needs an interpreter, but very much sees themselves as a linguistic minority, and that that's a 

very different experience and something that has to be acknowledged that every deaf student 
or deaf person you encounter may not have the same understanding of what their identity is 
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and what that identity is in relation to disability and so even as a scholar in this space, when I'm 

in higher education spaces I'm labeled as a disability scholar but when I go to work and when I 
am in my own space, I'm very much under deaf studies and seen as an individual who's 

engaging in deaf scholarship and so again, higher education has this very kind of narrow 
viewing of what's really possible, um and is behind in some ways, like we really need to kind of 

keep it, keep it moving and really advance the ways of our thinking and understanding disability 
in a more complex way. 

 
Dr. Tachine 
 

Yea that was profound to me when I was reading your piece on all of you co-wrote, The 
Universal Research Design for Student Affairs Scholars and Practitioners with other authors, I 

want to knowledge there was you three and also Dr Broido, Dr Stygles and Dr Rankin, and if I 
said those names incorrectly I'm apologizing but in that reading, I really learned a lot what you 

just said Dr Stapleton in terms of this personhood of identifying ability and or not identifying 
and those are things that I think are important for us to think about we're doing research, so I 

appreciate that you said that and I asked encourage folks to learn a little bit more, and that 
piece really awaken my awareness to that because oftentimes I say Indigenous, I include that 

but there's other ways in which different populations are identifying their personhood, their 
selfhood and things that I think we sometimes take for granted in doing that, and so what 

theories, in thinking about this and thinking about the larger work that you do, I am I'm curious 
to hear what theories guide your work in research, how do you how does theory inform the 

type of research and the questions we ask, you know with the recruitment tools, the data 
collection, analysis and how we construct findings and I feel like the piece that I just shared 

really can help think through some of that, and it was awakening for me, could you talk a little, 
speak a little bit about the theories that guide your work in research? 

 
Dr. Peña 
 
So this is Edlyn, and I'll start with this one. So when I first started looking into autism research 

and research about students with autism or autistic students depending on how folks identify, a 
lot of that literature was grounded in that the medical model of disability, which really is 

focused on curing or managing a disability, it helps the way that they frame it as it helps people 
lead a quote unquote normal life. 

 
And so I began with that and I had to evolve as I kept reading. Because the medical model leads 

to questions like how does this intervention help autistic students become more socially 
competent right, so you can imagine there's some limitations or problems with with you know 

that framing of research because it puts the responsibility on the student themselves to 
change, it doesn't uncover or address structural and institutional barriers, it doesn't think 

critically about valuing and including neurological differences or ways of being. 
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So as I evolved really, what really helped me evolve was reading work from actually autistic 
authors, so I actually had to deviate from reading you know articles and academic journals, I 

read from folks who are living and breathing the experience and are advocating through, for 
themselves, through various media which could include blogs right, so these are again not 

academic sources but very instruct instructive in terms of helping me understand the 
neurodiversity movement, so the neurodiversity lens is ah you know where I aim and where I I 

aspire to continue operating from, it really is a movement that started with autistic self-
advocates and neurodiversity essentially rejects the idea that autism should be cured. 

 
It advocates for celebrating autistic forms of communication, autistic forms of self-expression 

and it promotes support systems, policies and practices that allow autistic people and students 
to live as autistic people and students. And so I have more to say about how that then you 

know. How that then sort of translates into research but I think I'll talk a little bit more about 
this later but I think the key really is to think about how do we involve disabled or autistic 

students or colleagues into our research spaces and include them and elevate their voice, 
honor their voice because they should be driving the research agenda, really their, I learn from 

them and I think Lissa mentioned this you know idea of opening the door right, so there's a lot 
for them to offer but as privileged people in academia we can open doors for example to co-

research and co-publish with people with disabilities which again I'll talk more about that later 
but that's sort of the evolution of my thinking in terms of the theories and paradigms I use in 

my research. 

 
Dr. Brown 
 
This is Kirsten and I think that that tailors nicely into what I'm going to talk about, so I also 
employ neurodiversity within, as as one framework within my research and the supplemental 

materials that we have up on the ASHE webinar website that are directly above the picture 
promoting this, list at the bottom some suggested readings and one of those suggested reading 

is actually a book chapter that we collaborated, um so Lissa, Edlyn and myself and then Dr 
Nancy Evans and Dr Ellen Broido wrote a chapter that takes this question and and really tackles 

it in about 30-35 pages and I will say that we struggled to get it down to those 30 pages but 
within that space we talk about critical disability theory, Deaf epistemologies, and critical 

realism as three theoretical frameworks that might inform and how those frameworks would 
inform different types of questions, different data collection methods, and we provide some 

examples of research that use each of those paradigms, so since that resources is there and if 
folks want to just go ahead and send me an e-mail at kbrown@edgewood.edu or Edlyn or Lissa, 

I wanted to actually take this same time and talk about how my theoretical shifting thinking has 
shifted over time and also shifts with the audience or the situation, so back when I started my 

doctoral work, I really operated within the three primary paradigms which would be 
acknowledge the medical or legal paradigm. 
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And it is very powerful, it is very prevalent, I looked at the minority paradigm and how that's 

been used by disabled people to achieve political gains such as the ADA, Section 504 of the 
Rehab Act. And then the social understanding of disability and so those would be the three 

main models I think I started out with when I first began and then since then I've tried to weave 
in or learned more about critical and social just frameworks. 

 
And lately I've been thinking a lot about making sure that I'm grounding my work within the 

community and for me particularly in the last six months to a year, this is meant that the theory 
needs to be accessible and accessible not just to academic folks but accessible to disabled folks 

because if the theory I'm using is not accessible to disabled folks then what is the point. 
 

And so by accessible here here I mean understandable, so in addition to the questions that we 
typically would ask ourselves when selecting or employing a theory, I have started to ask, Can 

my communities, the learning disabled community, Or other communities access this, 
understand this or is it simply flowery language that journal editors and the other you know 4.5 

academics who might read my stuff, are going to like and so for example I have a bunch of data 
and thoughts and this is I want to note that this data is collected in collaboration with other 

people so Nancy Evans, Ellen Broido, Autumn Wilkie and Charlie Varland, it's not just my data 
right, I have these thoughts that have been floating around in my brain for a couple months 

about how definitions of success for disabled students often include the ideas of balance and 
wellness and doing my best and so in thinking about theoretical understandings that might be 

able to inform that research, Christine Miserandino's idea of Spoon Theory is an approach that 
comes out of the disabled community and I find to be very accessible, sorry my auto light is 

going to go off in my office. 
 

And so she Miserandino uses spoon theory as an analogy for how much energy specific tasks 
take and describes the mental process of Budgeting energy across the day and throughout that 

and so I find myself trying to work to apply that standard of accessibility for non-academic 
audiences as part of my theoretical selection and stretching myself to make sure that I explain 

to journal editors why I'm making these decisions, why I'm making these choices, because I 
know that that choice is not necessarily congruent with publishing within academia, 

 [BLANK_AUDIO] 

 
Dr. Tachine 
 
Dr Stapleton were you do you want to share with me thoughts and theories guiding your work? 

 
Dr. Stapleton 
 
So I um [CROSSTALK] and its okay. I can quickly throw in, I'm conscious of time also, 
[CROSSTALK] I specifically work with critical disability theory, critical disability race theory, so 
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again centering the intersections of race and disability. As well as critiquing, again theories that 

do not look at the whole person right, theories that do not encompass complexities of deaf 
experiences and so there's no perfect theory, I think that's important, there's no perfect theory 

and I think our theories need to continue to get more and more complex right and so I believe 
in kind of playing with theories, the intersection of bringing theories together but I definitely 

want to highlight critical disability race theory as a really important and critical theory to be 
using and thinking about and not just in disability work, I think there are spaces and places that 

we can began to look at using various theories within disability studies, critical disability studies 
as you look at larger issues of higher education, so I don't think that if you're thinking right now 

I don't study folks with disability, I don't study Deaf communities, that doesn't mean that these 
theories can't also inform your work and it's another way I think to bring disability and deaf 

thoughts and ways of being into the larger discussion of higher education. 

 
Dr. Brown 
 
And yea I'll build off of that, I really started to think about what it means for disability to be a 

mode of analysis, so for example how can we overlay key components from disability like an 
ethic of care or the role capitalism plays in our value as an individual and how our values are 

tied, our human values are being tied to production and the means of production, when 
engaging in research questions with populations that are not disabled because I think there's a 

lot that we can take and a parallel over into you know queer phenomenology, queer theory, is 
upending this idea of normal, normal bodies, normal lives. 

 
So that is um, I think disability studies can really push us as a as a mode of theoretical analysis 

further as a field. 

 
Dr. Tachine 
 
Absolutely and I love how you all have talked about your your, how your theoretical pathways 
have altered and have imagined ways in which that you are moving beyond deficit orientations 

that I feel like many of us when we get into the research in reading about marginalized 
population, start feeling a little bit of that tension around the language, around our population 

that we're that we're hoping to give voice to and wanting to then find, grapple with finding 
theories that really look at and examine structures and individuals [UNKNOWN] and so I love 

how this conversation is demonstrating that, because I feel like many of us who work with 
these invisible marginalized or come from the types of groups or belong to the groups, feel um, 

have there's this commonality in the ways in which we're wanting to give voice to, so 
wonderful, thank you for sharing that, I want to go to the next question which is how can you, 

how can we challenge ableist research design you know and how can we reimagine research to 
be more open and inclusive and more participatory cause you all have shared that that is the 
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needs of the community and so if you could elaborate on how, ways in which we can think 

about that. 

 
 
Dr. Peña 
 
This is Edlyn, so I'll begin here, well the first thing is you mentioned earlier Amanda that the 
three of us, we published an article with Dr Broido and Stygles, A Universal Research Design for 

Student Affairs Scholars and Practitioners and it's in the Journal of College Student Affairs 
Journal, so that one speaks directly to student affairs researchers and educators about like 

assessment and research processes, so we talk about how to be more inclusive in our research, 
one of the ways that I practice that is um, I'm actually really excited because this week or this 

week or last week, a book that I just published was released so I'm really proud and honored to 
be a part of the project because I essentially worked with 10 autistic co-authors, edited up the 

book, it's called Communication Alternatives in Autism, and what's really cool about this book 
for me is that we come together and advocate for inclusion of folks with autism in educational 

and community spaces, but these authors are actually non-speaking authors, so they use 
augmentative and alternative communication, to type out you know and to express themselves 

and to interact with others, so they used keyboards, letter boards, communication devices, and 
they express their sort of personal narratives and the book ends with research on ways 

educators both in college and K12 settings can be supportive to this new wave of autistic 
students that are now accessing college and higher education. 

 
So it's been such a cool experience to involve them in that process of doing research with them 

in elevating their voices, that their 10, the 10 chapters in that book is really like the core of the 
book, it's the center stage of the book and so that was a lot of very rewarding and I also was 

able to co-publish with some college students who type to communicate and that just came out 
in the Autism In Adulthood journal but it was very interesting to, for me as a neurotypical 

researcher to provide you know accommodations and really provide inclusive spaces and ways 
to enable the the coauthors to give me input and provide that space that I had to learn from, so 

that it could be a sort of accessible, inclusive process for them as well, and I'll allow Lissa to sort 
of build on to that [CROSSTALK] yea I think. 

 
Dr. Tachine 
 

Lissa, before you, Lissa, before you move on, I'm sorry, I just want to just pause and celebrate 
that achievement with that production with you and your students, could you restate the title 

of that book so those of us could jot that down because I feel like that is remarkably and 
congratulations to all of you who've done that great work. 
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Dr. Peña 
 
Thank you so the book you can find it on Amazon and it's called Communication Alternatives in 

Autism the subtitle of that is Perspectives on Typing and Spelling Approaches for the Non-
Speaking, and the journal article that I had mentioned with the college students who are my co-

authors, the title of that is The Significance of Involving Non-speaking Autistic Peer Mentors in 
Educational Programs and that's in Autism in Adulthood, and so thank you. 

 
Oh Thank you, sorry to interrupt Dr Stapleton, go for it. 

 
Dr. Stapleton 
 
Hey I know it's a huge huge accomplishment, so yea I think I think it's great and I think the piece 
that I want to build on is. I think often at least in my implications, I know other scholars and 

colleagues of mine, in implications we always talk about, you know, we need to be doing this 
work in communities, with community but I think there's a real life piece that I would like to 

bring forth as it relates to the academy, I think that in theory these things sound really great 
and when they're written, people are just like absolutely and then there is the real life 

experience that when you start to write with community members who are not familiar with 
the ways in which the academy functions, the speed at which there is an expectation to publish, 

the ways in which we need to be writing, the spaces in which we put these different 
manuscripts and places that we need to publish in top tier journals and so forth, I think that 

that really needs to be kind of tethered apart a bit, it to look at that, it does take longer for me 
to do my research when I work at community members and it does take longer for me to to 

step aside and say okay you know what I'm not going to actually lead this project, I'm going to 
come on as a second author, you're going to come on as the first author because this is actually 

your life, your live experience and I'm here to help with some structure and like the literature, 
and help us get it to a space that it is publishable. 

 
But the academy very much honors first and single authors and my work moving forward is 

never going to be single authored, because as a hearing person doing deaf work it should not 
be single authored. And in many ways this is how we create a pipeline, it's how we honor 

people in the community, it's how we really do right by people and the academy doesn't always 
appreciate that, honor that, or allows it keep our jobs [UNKNOWN] other things and so I think 

that there is a real consequence if we and I just what name that, I want to name that, that is 
real, that I think oftentimes during disability scholarship and working with Deaf communities 

can be really expensive work in terms of getting it, information translated, transcribed, and 
again making things accessible is not necessarily free right, and those are things that I think the 

academy does not always understand that grants, who provide us with different grant 
opportunities don't always understand we have to build those things into the budget, that I 
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realize that interpreters are a huge part of the budget and they are essential and critical to 

work I'm doing, they are what help make this accessible, and so I think there's a lot of parts and 
pieces of the academy and those within it that get to make decisions about what is valuable 

and what is not valuable, really don't have a sense of, don't have a sense of and I think that we 
have to shift, we have to shift the way we think about things and I know that I have shifted, I 

think being socialized at a research one institution where you know you have to do this in a 
certain way, the the work and the community which I am grateful for has helped me to rethink 

some of these things and to rework how I approach and even to have a an elevator speech if 
you will when I talk to people that you know oh you're not doing x amount of work or you're 

not leading this or I don't see your name in the front, right well let me tell you why, let me tell 
you how my values are aligned with my work and how that's congruent finally and before I felt 

like I wrote about it, but my work didn't always mirror that and so I have, I've done some 
shifting and some internal work to check my hearing privilege and to re-shift what that needs to 

look like and do I always get it right, absolutely not I think I'm constantly at work in progress but 
I do have a different awareness about what that might look like and I'm always open to other 

Deaf scholars and other Deaf community members saying you know what about this, can we try 
it this way, yeah let's try that way and see what happens and I'm not afraid to send letters to 

editors that push back and say well I don't know, actually that's from a community that's 
straight from the community. 

 
That's actually not mine at all and really educating editors sometimes about this is what this 

looks like, this is why I'm not changing this verbiage or adding this, that's not, that's not mine 
and it's not ours to shift or change and so I just think again the the rethinking what scholarship 

is, what good scholarship and good research is has to become more open for sure. 

 
Dr. Tachine 
 
I love all of that, I was like clapping over here and like yes in terms of writing collectively, and 

moving against the sole authorship phenomenon that is just pervasive in our field and I I I hear 
you and I thank you for sharing that, what about ableist practices cause you all have taught me 

so much, in just this webinar, in our sessions and how we think about and do our practice that 
is more inclusive because this is the first session that I've been a part of webinars there ensure 

that there was captions and you all pre-loaded all of the questions so that they're accessible 
and available, you did a lot of extra work in pressed time for, to help me think about when I do 

future webinars and speaking about how, how are, how was I continually ableist practices in my 
ways, so can you share a little bit about that and what more we could do?. 

 
Dr. Brown 
 
So this is Kirsten and when we think about the practice of making our research accessible, this 
should not just be disability research you know, every webinar should be captioned, every call 
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for research participants should have multiple means of communication. And so, I mean, this, I 

could talk for like 6 hours on this and we all could, right, we could get on a soapbox, so I want to 
send people to resources because I know we can't cover this all in the amount of time we have, 

so that universal research design article that you referenced earlier is a really great spot, also 
there will be a New Directions chapter coming out on disability and assessment, that's another 

accessible assessment, that's another really good resource and spots, um in the time here I 
wanted to highlight 5 areas for research practice that I think are probably the most important 

things and I'm going to go back to something Lissa said, write accessibility into your grants, this 
stuff costs time and money and the way to make it happen for everyone, not just people doing 

disability research, is to start adding those line items into grants across the board, so rather 
than, oh no we don't have money for interpreters but I have a you know Deaf participant in my 

study, add the budget line for interpreters, pay people to test your web based surveys with a 
screen reader, have disabled folks pilot test your instruments and pay them, so make this a 

standard line item that is on every single grant budget that you put out there. 
 

The second to that I would say and this is a broader category and we've kind of demonstrated a 
couple of ways to do this with the webinar, plan for multiple forms of communication. Human 

variability is immense, that's what make us cool, that's why humans are such great little critters 
and so we need to expect that students and faculty and staff and the people we engage in 

research with are going to use multiple means of communication and when doing that, 
consider what in universal design is typically called outputs or displays, so all of the means of 

presenting information to the user, for instance web based recruitment materials should be 
screen reader accessible, putting out the call for participants in a couple of different methods, 

making sure that things are captioned, making sure that images, pictures have image 
descriptions and that, so in my own research I might do a video or auditory blurb and then I 

also might do a writing blurb, and this will help you become more organized in your own 
research because if you have to preplan it and you have to do it in advance, just like we have 

these questions and our bio's and our thoughts up and some resources up on the website 
before this went live means we're more organized today, so it just produces better research on 

your end, the third thing that I want to encourage is multiple means of participation and Edlyn 
and has already talked about this and one of the reasons I love working with both Lissa and 

Edlyn is they push me in this space so much because we can't assume that simply because my 
most natural method of communication is speech or writing that everyone's is and so we want 

to plan for and employ and not assume that vocalized speech, handwriting, keyboard typing or 
even hand control of a mouse-based cursor are going to be our participants methods of 

communication, and so when we think about that we want to work our way backwards and say 
okay how my collecting this data. 

 
alright, what's the format for that and then how can I offer two additional formats, associated 

and present those as options, in qualitative data collection in particular, I really, the the rule of 
thumb I would like to offer is research should follow participants methods of communication 

not the researchers, so simply because you are trained in grad school that the only way, the 
way to do qualitative work is to do interviews, does not mean that that's the way it needs to be 
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done, especially face to face interviews for example if you are working with students who have 

anxiety related disorders, participating in an interview that's face to face is really actually going 
to impede your data collection if that person's preferred method of communication might be 

real time text, so allow and encourage your participants and ask them what they want and how 
they want to engage with your study, the fourth thing I would offer here is disability specific 

pilot testing. 
 

And disability specific pilot testing is important because the questions and the instruments, 
both quantitative and qualitative may not actually accurately reflect disabled students 

experiences, for example instruments designed to measure sense of belonging that don't 
include measures of accessibility like Step 3 Access, accessible parking, those are not going to 

accurately represent the experience of those of people who use wheelchairs because that's 
important to their sense of belonging on campus, so disability specific pilot testing is really 

important to make sure you're asking the right questions and it's imperative when 
implementing that multiple means of communication, so it may be really difficult for a sighted 

researcher to test the accessibility of web based assessments because the practitioners simply 
unaware of what tools are necessary like JAWS or NVDA. 

 
In addition, um practitioners are probably or researchers are probably unaware of the tools and 

the design preferences that go with those tools, so if for example, I'm dyslexic, I prefer to use a 
text to speech program to read. I am much faster with that and I want to listen to journal 

articles or books at about a times 5 speed, so I really speed stuff up, I find it incredibly 
frustrating if there is an accessibility tool present that does not have speed adjustments 

because it's kind of like watching a video in slow motion, it drives me nuts, because it takes me 
more time. 

 
And the fifth thing I would add is include disability on all research tools, so and this really goes 

back to if your work is not related to disability, it doesn't matter, by not including disability 
status within that series of demographic or identity focused questions, you're limiting other 

people from doing secondary analysis, so for example the National Survey of Student 
Engagement NSSE, was implemented in 2000, disability was first introduced as a variable in 

2013 and this is very common, I'm just pulling one example, I could pull a whole bunch of other 
ones, omitting disability from non-disability specific assessments means that it's not possible to 

understand the learning or campus experience of disabled students in the same manner we do 
with race or gender or age or sexual orientation or anything else, so I would say that those are 

my top 5. 
 

On the accessibility and I want to pass this over so that Lissa can talk a little bit more. 
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Dr. Stapleton 
 
So the piece that I really want to focus on is the classroom where I think as scholars we get 
really focused on just the research and in our work but I also think there's many different ways 

we can start to think about um ableist and audist behavior in the classroom and so first I want 
to start with, um students students with disability or Deaf students in our classes, most of us I 

am imagine on within ASHE on this particular webinar are working with graduate students, I 
particularly work a lot of undergraduate students and so I think when you are going to 

undergraduate students there's an assumption that I might get notified by a disability office or 
student might come to you after class or something like that, and so that you might know that 

they have a particular accommodation, but I also really want to stress that disability and one's 
Deaf identity does not stop in undergrad, our graduate students are also navigating, it's new 

space, it's a different type of education in terms of how we expect the knowledge to be 
exchanged, how we are expect them, how we are expecting them to demonstrate knowledge 

and understanding and so, as a person with a learning disability, my undergrad was actually 
really tough, where my graduate work was a little bit different because it didn't rub up against 

the ways in which learning is challenging for me in graduate school, and how I was expected to 
deliver and produce knowledge was very different than undergrad, and that might be flipped 

for other people, where undergrad was, I was good and now graduate schools, how you're 
asking me to think in this more complex and abstract way is rubbing up against my learning 

disability or whatever it might be and so, to not disregard our graduate students with 
disabilities and our deaf graduate students and we too even at the graduate level need to 

engage students and to have sit downs, to check in and also I want to talk a little bit about the 
disability statements on our syllabi. 

 
I think we all are required to have that in some sense but very few of us actually go over them 

in class, I have over the years I've started to actually tell students what that means, a lot of 
students had no idea what it meant and so they see it but they don't really know, okay there's 

this office, there's this statement but that doesn't equal I want to be in relationship with you, I 
want to support your learning in this class, I want us to adjust and shift and make this accessible 

for you and when I fall short I need us to have a conversation of how I need to tweak things and 
that doesn't communicate all of that, it's a very technical, it's very unequal based right and I 

think we have to shift from just the legal understanding of disability into the relationship and 
heart work of making things accessible which is very different and I think there's a space 

specifically in the classroom to communicate that, in different ways than we have been, I think 
we need to be mindful of our ableist language I think no one is perfect but I think that 

something that I've tried is that when I say things that I know are ableist in nature, I have to 
stop myself and say you know what I actually didn't mean that, what I actually met was this this 

and this, so it's, it's an accountability to myself, but it's an accountability to others in my space 
that that language is actually not appropriate here, and I need to actually share and say what I 

mean versus what I've been socialized to say instead, and so I think again adding that to your 
disability statement, on your syllabi is really, is a space of accountability of saying this is what 
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this space is going to look like, and these are some terms or some ways of being that we're not 

going to use and we're not going to support in this space, caption your videos, caption your 
videos in class, so I love some You Tube, I love being able to go online and get personal 

narratives and people who have been able to take really abstract ideas and put them into these 
fun funky colorful videos which is great and I need folks to turn on the caption and then start 

off the sounds, does it still make sense right, because sometimes you're like great, there's 
captions and you keep going but when you turn off the sound and you start to read it, does it 

still makes sense when there's no commas or periods, does it, is the speed too fast to actually 
be able to read and take it in and understand, and those are those extra steps that we have to 

to take as educators to make sure that things are accessible, um just a short story, I found this 
really amazing clip online that I love and it was not captioned well and turned off the sound, 

looked at it, I was like male versus mail like my letters versus male as in a person. 
 

Those words were were mixed up and again YouTube just contracts Google to help to caption 
things but it's not like a professional captioning system that does these things, so there's often 

a lot of mistakes and I really wanted to use it and I said you know I can't use it, it's not 
accessible to my classroom and so I end up searching and searching, found the same video on 

Netflix and when I end up finding is that when I got the actual video and I look back at the 
caption when it was poorly captioned, the concepts actually were not as clear and there 

actually were some things that were wrong in how it was captioned, and the, what the point 
the video was trying to make, was not, was not right, and had I not taken a couple more steps 

to find the video, find something that was actually captioned properly, to done a little bit extra 
work I would have shown a video that wasn't actually trying to get at the concept I was trying to 

really really teach, and I think those are the moments that determine a really good educator, a 
great educator and one that is kind of going through the motions, and I think we have to get to 

the point that we want to be good and solid educators and that includes making our spaces in 
our classrooms accessible to students. 

 
Dr. Tachine 
 
Thank you so much, this is all really really helpful information and it's like you said, I'm sure you 
all could keep talking about all the ways in which we can think about this in our practice, in our 

research and so I want to be cognizant of time, we only have about 5 more minutes left, and I I 
thought before we end today's call and discussion, would do you, what do you want people to 

take away from this webinar, if you could just say, what is, there's so much offered, what would 
you want us to take away? 

 
Dr. Peña 
 
It's Edlyn, I'll begin, and I'll just real quick say, one of the things that Kirsten, Lissa and I've have 
talked about is functioning labels, so high functioning, low functioning, they're often applied to 
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the autistic community, it's b.s. essentially, really look into that, there is really ableist terms, 

essentially, and so my son is non-speaking, uses a communication device, people would call him 
low functioning quote unquote, however he was identified as gifted and published his own 

book and is an amazing conference speaker, so what, what does that really mean when we say 
low functioning, high functioning, the last thing I want to say is please follow um hash tags on 

Twitter or folks who are disabled on Twitter, for example I personally follow #ActuallyAutistic, 
#CripTheVote, #SuckItAbleism, those are all things that I follow and I learn a great deal from 

them, so I I really courage everyone to think about that as well. 
 [BLANK_AUDIO] 

 
Dr. Stapleton 
 
I think just quickly that race matters. Race matters in our conversation about disability, multiple 
identities matter in this work of disability and we cannot separate them. And I think I see the 

one question that is up there, so just to throw out that I think sometimes people are always 
looking for more resources to include in their curriculums and so the Journal of Disability 

Teaching is a brand new journal that's just coming out, it also has a really active Facebook page 
that I use quite a bit of other scholars and teachers and activists that are on that page if you're 

interested in, you know I am looking for readings in this area, or I'm looking for presenters in 
this area, it's a great place to go to, so Disability Teaching, the Journal of the Journal of 

Disability Teaching. 
 

Also coming out soon next year and JCSCORE which is the journal that's specifically looks at race 
and ethnicity connected with NCORE, myself and a colleague, Lisette Torres, will be coming out 

with a special issue that's specifically looking at disability and race in education, so disability, 
justice, race in education, and so super excited about all the submissions we got, and people 

are always looking for intersectional disability work, and that entire special issue, their first 
issue actually will be focused on scholars and scholars of color who have disabilities and do not 

have disabilities, and those who are deaf and who are not deaf, and so it'll be a great resource 
to get readings for your class and will be coming out in May 2020. 

 
Dr. Brown 
 
And um this is Kirsten, I would say that ableism is everyone's responsibility and so even if you're 
not doing disability related research ableism is still part of your socially just and responsible 

work, I would definitely echo both of the resources that Edlyn and Lissa stated, disabled 
Twitter, autistic Twitter, fantastic, Facebook, the group the Lissa talked about, I get a lot of 

sources from there. 
 

I'm going to say that the text that Nancy Evans, Ellen Broido, myself and Autumn Wilke 
published on Disability in Higher Education: a Social Justice Approach, the reference section on 
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that is about 85 pages long, you need something, just go there like, [LAUGH] don't bother doing 

your own literature review, okay, we spent 5 years doing one, use it [LAUGH]. 
 

It's literally like size 9 font, 85 pages, and then if I ever need technical or instructional resources, 
Grinnell College disability center is the place I go. They have great stuff as far as teaching and 

classroom and accessibility, and Amanda Kraus at the University of Arizona has developed such 
a strong model for a disability cultural center, and so if I'm looking at places that are building 

and how to build disability community, I look at what those two places are doing, and in 
support, I also want to say AHEAD, which is the Association of Higher Education and Disability 

has a fantastic conference and their list serve and their journal JPED is another space that I find 
a lot of resources in. 

 
And one of the great things about AHEAD's conference is you can attend without physically 

going, so they offer a virtual version which is narrower than the in-person version but a virtual 
version of their conference and as someone who's recently a parent, I was not able to physically 

attend the past two years, in fact I was actually in labor one year and I still was able to log on, 
so those would be some resources that we would suggest. 

 
Dr. Tachine 
 
Thank you all so much for this wonderful conversation and I want to remind those of you who 
are listening, are watching that the this information that they shared is online, you can access 

the list of literature and references to places to explore, and I encourage you all to read more, 
thank you again to each of you for sharing your knowledge, your time, your expertise, your 

passion with us today, it has been an honor to share, to learn from you all and I just wish you 
the very best as you continue to help us think about and learn about ways that we can be more 

accessible in our, in our work. 
 

Before we end I want to make an announcement that our last episode for the ASHE2019 
webinar is coming next month, the title of the session will be called Decolonial Worldmaking in 

the University, and it's with honor and privilege that we'll be speaking with Dr K Wayne Yang 
and Dr Sharon Stein, and so look out for that October 22nd where we'll end with Decolonial 

Worldmaking in the University, thank you so much for joining us today, Ahéhee [speaks in 
Navajo] bye. 
 


